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Trainer’s Manual

PREFACE

The training curriculum is designed for public child welfare supervisors with the intent of increasing knowledge and skills for culturally responsive delivery and management of federal independent living services for youth in foster care. Training goals are to increase the child welfare supervisor’s ability to guide caseworkers in understanding the developmental challenges of youth who will be transitioning to adulthood and self-sufficiency and the programs available in the transition.  
The training is designed as a 6-hour curriculum incorporating the 4 core principles found in successful programs for youth, which include positive youth development, collaboration, cultural competence, and permanent connections.  The curriculum is scripted for delivery by a trainer.

OH = overhead

HO = handout in participant handbook
Participant Handbook

The participant handbook serves as a text for training participants to utilize during the training and serve as a resource to transfer knowledge to unit.  
Supervisor Tool Kit

A supervisor tool kit CD-Rom is included and provides the following information:
Supervisor Resources

Caseworker Resources

Youth Resources

Foster Parent Resources

Mental Health Resources

LGBTQ Resources

PAL-Step Trainee Handbook

PAL-Step Trainer Curriculum
Training curriculum developed by Kelli Connell-Carrick, PhD, LMSW, Graduate College of Social Work, University of Houston; Maria Scannapieco, PhD, LMSW, School of Social Work, University of Texas at Arlington; and Teresa Buehler, MSW, LCSW, Curriculum Consultant.
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NOTES FOR TRAINER
This curriculum proposes a training program embedded in the youth’s perspective, to enhance child welfare supervisors’ ability to guide the child welfare worker in better identifying the youth’s needs and what is required for youth in foster care to make a successful transition from foster care to self-sufficiency.  Our theme for the day is to create “stepping stones” for those delivering services to foster care youth who in turn, will create “stepping stones” to facilitate successful transition from foster care to adult living.
It is our hope that this training will build upon initiatives currently being implemented by the Department of Family and Protective Services.  DFPS has taken critical first steps to embracing the Positive Youth Development Framework through such means as creating Youth Specialist positions throughout the state as well as initiating Circles of Support.  The Youth Specialist positions are filled by foster care alumni.

The use of “youth voice/youth perspective” should be emphasized throughout the day.  It is important for participants to understand what this really means and to be prepared to really integrate “youth voice/youth perspective” in daily casework.  A second area of emphasis is the utilization of an asset-based, rather than problem-focused, approach in working with youth.  Opportunities exist throughout the curriculum to reinforce these important aspects of the Positive Youth Development philosophy.
Traditionally, specific functions were seen as the responsibility of the PAL caseworker rather than the CVS caseworker.  In addressing this type of resistance, utilize analogies to challenge this narrowly focused approached.  For example, ask participants to remember a time when they were brand new workers.  As new workers they were provided Basic Job Skills Development (BJST) or Basic Skills Development (BSD).  Have them imagine what it would have been like if that was the only training they ever received.  Remind them that youth need to hear new information more than once, in a variety of ways, and have the opportunity to practice and apply what they have learned to successfully transition to adulthood; just like they did as new caseworkers.

Modules can overlap in discussion requiring flexibility in coverage of material.  Consider the structure of the curriculum as simply the foundation for the day.  

Throughout the day, encourage participants to share information with one another.  This training is designed to provide practical how-to first steps.  Innovative and creative ideas will be generated during the training and we want to create an atmosphere to maximize the probability of implementation of the ideas in practice.
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CURRICULUM OUTLINE

Welcome and Training Overview



35 Minutes 
9:00a-9:35a
A. Welcome and Introductions





OH 1-4
B. Purpose and Overview





HO 1-3
C. Learning Objectives

Module 1:  Status of Youth




20 Minutes
9:35a-9:55a
A. Statistics







OH 5-9
B. Successful Youth Transitions





HO 4-9
C. Challenges Faced by Youth
Module 2:  Positive Youth Development


75 Minutes
9:55a-11:20a
A. Positive Youth Development Defined



OH 11-47
B. Domains of Positive Youth Development



HO 10-31
C. Benefits of Positive Youth Development

D. Addressing Core Youth Needs

E. Substantial Contributors to Successful Transition to Adulthood

F. Measuring Success

G. What Can Caseworkers Do?

H. Youth Development Worker Competencies

I. Supervision within a Positive Youth Development Framework

Morning Break (During Module 2)



10 Minutes

Module 3:  Collaboration




40 Minutes    11:20a-12:00p

A. Existent Meetings






OH 48-51
B. Youth in Collaboration with Community



HO 32-35
C. Leading Toward Collaboration

LUNCH BREAK 12:00P-1:00P

Module 4:  Cultural Responsiveness


45 Minutes
1:00p-1:45p
A. Foster Youth Culture






OH 52-58
B. Multiple Cultures






HO 36-48
C. Culturally Responsive Services

D. Cultural Competence in Practice

E. Developing Cultural Knowledge

F. Supervisor Role in Practice

Module 5:  Permanent Connections


65 Minutes
1:45p-2:50p
A. What is Permanence?






OH 59-72
B. What Permanence Means to Youth




HO 49-57
C. Reframing the Concept of Permanence and Adoption

D. The Business of Family Making – Permanency Action in Casework Practice

E. Creative Next Steps in Supervision

Afternoon Break





15 Minutes
2:50-3:05p
Module 6:  Working with Youth



40 Minutes
3:05p-3:45p
A. The Basics







OH 73-78
B. Creating Youth/Adult Partnerships




HO 58-63
C. Teachable Youth Competencies
D. Youth Caseworker Competency Model

Supervisor Toolkit





5 Minutes
3:45p-3:50p
Wrap Up/Evaluations




10 Minutes
3:50p-4:00p
WELCOME AND TRAINING OVERVIEW 9:00a-9:35a
Welcome and Introductions 
OH 1 Welcome participants to the training.

Explain that today’s training is a follow up and continuation of the web-based training they completed a few weeks ago.  The training is built around the Positive Youth Development approach in the delivery of services for youth in foster care and youth transitioning from care.  “A positive youth development approach by social workers requires personal and professional commitment to building strong positive relationships with young people, sharing program planning and decision making with them, helping them to develop, and supporting them in becoming happy, connected, and contributing citizens (Nixon 2005).
Trainer should introduce himself/herself (Name, affiliation, practice experience).

OH 2 Have participants introduce themselves and identify a learning wish for the day.  Record the responses on the flip chart.  Refer to the responses during the purpose and overview and throughout the day as appropriate.
Purpose and Overview 
OH 3
· The purpose of the training is to enhance the participant’s ability to guide their caseworkers in better identifying the youth’s needs and what is required for youth in foster care to make a successful transition from foster care to self-sufficiency.

· Participants will gain knowledge, skills, strategies, and ideas to further incorporate the Positive Youth Development approach with youth in their units.

· Participants will be provided a Supervisor Toolkit as a resource to be used in the training of caseworkers.
· The training day will be broken down into Modules:  OH 4
1. Status of Youth

2. Positive Youth Development

3. Collaboration

4. Cultural Responsiveness 

5. Permanent Connections

6. Working with Youth
LEARNING OBJECTIVES 
HO 3
1. Participants will become familiar with outcomes for youth transitioning from foster care.


2. Participants will develop an awareness of the need for integrating the Positive Youth Development framework in practice with youth.


3. Participants will be able to define and conceptualize the Positive Youth Development framework in service delivery to youth.


4. Participants will be able to identify 7 core youth needs for successful transition to adulthood.


5. Participants will create strategies for addressing the 7 core youth needs.


6. Through discussion and activities, participants will identify specific tasks for supervision within a Positive Youth Development framework.


7. Participants will gain an understanding of the importance of collaboration and recognize the supervisor’s and caseworker’s role in facilitating this process.


8. Participants will learn how to recognize, identify, and create opportunities for collaborative delivery of services to youth.


9. Participants will develop self-awareness in the delivery of culturally competent services.


10. Participants will create specific questions to be utilized by caseworkers to elicit information regarding a youth’s culture.


11. Participants will identify and list the skills that accompany the supervisor role of Diversity Manager.


12. Participants will develop a working definition of permanency and gain insight into the meaning of permanency to youth.


13. Participants will create specific steps of permanency action in casework practice.


14. Participants will be able to identify the elements of a competent youth caseworker.

MODULE 1:  STATUS OF YOUTH 9:35a-9:55a
OH 5-6 HO 4
According to The Children’s Defense Fund, youth represent an estimated 30% of the foster care population, and each year an estimated 20,000 youth age out of foster care.  During FY2005 in Texas (DFPS Data Book 2005): 
· Youth ages 14-20 comprised nearly 28% of foster care population.

· Youth comprised 9.8% of the foster care population who left DFPS legal responsibility. 
· Youth averaged 8.7 placements while in foster care – the state average for the entire foster care population equaled 3.2 placements.

· Youth spent an average of 62.6 months in care.

HO 5-7 Successful Youth Transitions

Refer participants to pages 5-7 of the participant manual.  Validate success and remind participants that the current or traditional approach to providing services to youth is not necessarily ineffective, but that we want to do better and have success stories become the norm rather than the exception.  
Challenges Faced by Youth  OH 7 HO 8
For youth aging out of care the statistics reveal a troubling trend.  These youth tend to have higher incidences of homelessness, drug/alcohol use/abuse; mental health issues; education and employment deficits; poor social support systems, juvenile prostitution; early parenthood; and crime (Mendes, P., 2005).

OH 8 What do you suppose is happening or not happening that is contributing to the challenges faced by youth? 
We are going to spend today talking about this issue and some of the concerns just mentioned.    Our discussion will center around 4 core principles:  OH 9
· Positive Youth Development

· Collaboration

· Cultural Responsiveness

· Permanent Connections

OH 10 What can you as supervisors do, what can your caseworkers do, and how do we begin?  What is involved in taking the first step to improve outcomes for youth transitioning to adulthood?  We have ideas to share with you in the training and our hope is to have you share your creative ideas with the group.  As we go through the day I want you to keep saying to yourself, “What can I do, what can my caseworkers do?”  Today, we will take the first step together by expanding our vision and making a commitment to identifying and preparing for the next steps.
ACTIVITY – 10 Minutes:  Then What Would Happen?  (Adapted from Lewis, R. and Heffernan, M. (2004)  
NOTE TO TRAINER:  The purpose of this activity is to ease into the day and get creative juices flowing and help participants begin the day thinking outside of the box.  The ability to think outside of the box enhances the participant’s ability to think inside the box and work within the system that is their reality.
HO 9 Refer participants to page 9 of their handbooks.  Have each table write down answers to one or more of the questions below. 
What if cats had thumbs?

What if people could fly?

What if dogs could talk?

What if there was no sun?

What if people had tails?

Ask the groups to share some of their responses.  Discuss participant’s use of creativity and response to challenging traditional or expected perspectives.  Explain that participants will be asked to use creativity, challenge traditional approaches and perspectives, and reframe or rethink current concepts throughout the training.

MODULE 2:  POSITIVE YOUTH DEVELOPMENT 9:55a-11:20a w/10 min. break
OH 11-12 Today we are going to expand our knowledge of a new framework in the delivery of services to youth transitioning out of care.  As you recall from the internet training, the Positive Youth Development framework views youth in terms of strengths and as resources to be developed.  
Let’s spend some time looking at what that really means and what all is involved.    
HO 10 Positive Youth Development (PYD) Defined  (ACF and CWLA) 
OH 13 The provision of services and opportunities supporting youth in the development of a sense of competence, usefulness, belonging, and empowerment.  OH 14 Engagement of youth in attempting to 1) meet their basic personal and social needs, and 2) build skills and competencies that allow them to function and contribute in their daily lives.  
OH 15 The stepping stones to adulthood can yield a variety of outcomes, some of which are unfortunately negative and experienced too often by youth transitioning out of care.  The research indicates that successful transition results when youth have been able to develop:

· a sense of industry and competency

· a feeling of connectedness to others and to society

· a belief in their control over their fate in life

· a stable identity

These developmental outcomes occur as a result of youth involvement and interaction in their communities, families, schools, and peer relationships.
OH 16 HO 10 Domains of Positive Youth Development  (Peterson, C., 2004) 
1. educational achievement and cognitive attainment

2. health and safety

3. social and emotional development

4. self-sufficiency
Benefits of Positive Youth Development  (Nixon, R. 2005 and Peterson, C., 2004)

OH 17  HO 11Currently, our work with youth takes on a problem-focused approach.  We see youth with clinical diagnoses, needing treatment and behavior management.  The Positive Youth Development framework places the emphasis on providing youth with opportunities to participate in decision making and on learning and practicing the following skills.    
· Competence:  an ability to learn to make healthy choices
· Confidence:  an opportunity to develop a positive identity
· Connections:  an opportunity to identify and develop a support system
· Character:  an opportunity to create a sense of responsibility
· Caring:  an opportunity to develop a sense of belonging
· Contribution:  an opportunity to give back to the community
So what do youth say they need?  What is their perspective?
NOTE TO TRAINER:  Ask youth representative to present the focus group information.

OH 17-19  HO 11 Focus groups were conducted with youth in foster care and youth who aged out of care prior to the development of this training.  Here’s what Texas youth are saying:

· Respect for the individual foster youth

· Involve foster youth in decision making

· Make foster youth aware of time-line of events impacting their lives

· Improved communication between caseworker and foster parent, caseworker and youth, and caseworker and PAL worker

· Better coordination/facilitation of people/agencies involved in planning for youth

· More skill building opportunities

· Connection with a support person/network

· Advocacy to ensure youth are in an appropriate education setting

· Better understanding of their own health needs

· Safe housing, money, bus passes, etc.

· Earlier planning for independent living

ACTIVITY- 15 Minutes:  Video Clip (Teach Them to Fish – 7 minutes)   
(Edmund S. Muskie School of Public Service, Teach Them to Fish:  Working with Youth in Transition from Foster Care)

HO 12 Refer participants to page 12 of the participant handbook.  As participants watch the introductory section of the video, have them record what youth say in response to the following questions.

1.  What do youth need from the people they work with?

2.  How do youth think people see them and how do they want to be seen?

3.  What do youth say they need to succeed?

4.  What have their experiences taught them about life? 

Discuss group responses and introduce the next topic of Core Youth Needs
Addressing Core Youth Needs

OH 20 HO 13 Based on your experience what would you predict are core youth needs for successful transition to adulthood?

1. Education 
2. Housing
3. Health care
4. Employment
5. Transportation
6. Mental health care
7. Financial literacy
8. Community connections
ACTIVITY- 20 Minutes
Refer participants to pages 14-28 of the participant handbook.  Assign each table at least one of the core needs.  Have them spend 10 minutes reviewing material in their handbook and discussing other ideas at their tables.

End with a 10 minute large group discussion.  Have each table take a turn teaching the large group about their assigned core youth need.

NOTE TO TRAINER:  You will present the Education core youth need as an example for the participants.  Ask the youth representative to present the section on information youth want regarding teen pregnancy.  This activity will provide participants an opportunity to practice training on this material and enhance their learning through active participation.
Research cited in Casey Family Programs, “It’s My Life:  A Framework for Youth Transitioning from Foster Care to Successful Adulthood (2001), tells us the following:

OH 21  HO 14-16 Education
· Is the number one predictor for successful transition to adulthood.

· Academic success is correlated with positive self-esteem and hope for the future.

· Youth living in out of home care frequently experience multiple school changes, poor academic performance, and low graduation rates.  Foster youth are more than twice as likely as non-foster youth to drop out of high school.

· Youth who have lived in foster care are significantly underrepresented in vocational training programs and colleges.

· The Children’s Defense Fund cites a national study that reports within two to four years of leaving foster care only 54% had completed high school.

OH 22 How can caseworkers make a difference in the outcomes of educational needs of youth transitioning to adulthood?

1. Collaboration with caregivers and a school representative to regularly and continuously monitor the educational needs, planning, and progress of youth.

2. Advocate for resources to meet youth needs, i.e., tutoring.

OH 23 What are some of the resource options available for tutoring?

· County Boards

· Adopt a Caseworker

· Interns/Volunteers from Universities – Education students

· Foster Parent or Youth’s church family

· CASA

· School programs

· Retired Teacher’s Association

3. Collaborate with school social workers to provide in-school support/counseling.

4. Encourage foster parents to participate in IEP meetings, help youth develop educational/career goals, establish structured study time, act as an advocate on behalf of youth with school personnel, and have discussions with youth about exploring post-secondary education.
5. Participation in IEP meetings. 

6. Encourage participation in career days, vocational and job training opportunities.  Arrange a visit to a local junior college or university as your monthly visit/contact.

7. Collaborate and coordinate with PAL to provide information and application instructions for potential scholarships available to youth.

8. Promote education goal setting with youth.  Encourage youth’s direct participation in education planning meetings and discussions.

9. Encourage participation in extracurricular activities.  Anticipate possible barriers such as transportation, cost, scheduling, etc. Involve youth in problem-solving identified barriers.  Maintain open communication.

OH 24-25 HO 17-20 Physical and Mental Health
· Compared to other youth of same SES, youth in foster care experience higher rates of chronic physical disabilities, birth defects, developmental delays, and emotional problems.

· A study in California found that 3 out of 4 youth in foster care were in need of mental health services.

· One out of five youth reported receiving mental health services after leaving foster care.  This is compared with nearly 2 out of 4 who received services while in foster care.

· Youth have incomplete medical records and access is challenging.

· Accessing healthcare after leaving care is difficult due to the expense and lack of benefits in low wage paying jobs.  The Children’s Defense Fund cites a national study that reported within two to four years of leaving foster care 30% of youth had no access to needed health care.
· In the same national study cited by The Children’s Defense Fund 60 percent of the young women had given birth.

· In the Chapin Hall Center for Children study of more than 700 youth transitioning out of care, foster youth report having higher rates of sexual activity than other teens.
· In the same Chapin Hall Center for Children study, 32% of the girls and 14% of the boys reported having at least one child by age 19.

· The National Casey Alumni Study reports the birth rate for girls in foster care is more than double the rate of their peers outside of the foster care system.

OH 26-27 How can caseworkers impact the healthcare struggles faced by youth transitioning from care?

1. Arrange comprehensive screenings addressing physical (including dental and vision) health needs, mental health needs, and substance abuse treatment needs before youth leave care.

2. Assist youth in gathering and organizing health records.  Youth need to know what medication they are taking and why.  Encourage youth to maintain a medical/health log.
3. Coordinate and collaborate with PAL workers to ensure youth are receiving information and education about health and mental health issues, health care resources and options, and how to apply for and use a Medicaid card.
4. Although traditionally prevention efforts of teen pregnancy have focused on girls, teen pregnancy prevention efforts must be targeted to teen boys as well.

5. Teen pregnancy prevention efforts must include dialog about repeat pregnancy.
6. National Campaign to Prevent Teen Pregnancy asked youth how parents and other adults could help them avoid pregnancy.  Here’s what youth say would help(refer participants to page 19 in participant manual):

· Show us why teen pregnancy is such a bad idea – they want to hear directly from teen parents.

· Show us what good, responsible relationships look like.

· Talk to us honestly about love, sex, and relationships – talk, don’t lecture.

· Telling us not to have sex is not enough – explain why you feel that way and ask what we think.  Discuss emotions, not just health and safety.  LISTEN.

· Even if we don’t ask, we still have questions.

· Whether we’re having sex or not, we need to be prepared – this means information about saying no and about using protection.

· If we ask about sex or birth control, don’t assume we are already “doing it.” – we need to know facts so we can make good decisions in the future, whether that’s next week or years from now.
· Pay attention to us before we get into trouble – show us you care about what is happening in our lives.

· Don’t leave us alone so much.

· We really care what you think, even if we don’t always act like it – we live in a different time than you did so our experiences are not the same and choices we face are often different.  Don’t stop trying.

· We hate “The Talk” as much as you do.  Start a conversation when we are young and keep it going as we grow old.  Don’t sit us down for a sex talk.

· For us, it’s not about abstinence OR contraception; it’s about abstinence AND contraception.

7. Youth want to hear directly from teen parents – utilize your Youth Specialist to help organize a group, a panel, or a one-to-one meeting.

OH 28 What are some of the resource options available to address physical and mental health issues?

· Planned Parenthood
· Community Support Groups, Foundations

· Clinics, County Hospital

· MHMR Services

OH 29 HO 21-22 Employment
· Employment and economic outcomes for youth who have transitioned out of care resemble those of people living at or below the federal poverty line.

· The percentage of youth who are employed while in care is substantially lower than employment figures of youth in the general population.

· The Children’s Defense Fund cites a national study reporting within two to four years of leaving foster care fewer than half of the youth were employed.

OH 30 What can caseworkers do to improve employment outcomes for youth transitioning from care?

1. Work with youth to identify their skills, abilities, and interests.  Inquire with school personnel about career aptitude testing, and employment/vocational assessments.

2. Encourage career exploration by coordinating opportunities for volunteerism, job-shadowing, etc.

3. Provide opportunities for participation in job readiness training programs.  Practice and/or role play job interviewing with youth.

OH 31 What are some of the available employment resources?

· Texas Workforce Commission

· Employment Mentor

· Job Corps

· Military

OH 32 HO 23-24 Housing
· One of the biggest challenges for youth as they transition from care.

· Depending on the study reviewed, between 20 and 50 percent of the homeless population have been in foster care.

· The Children’s Defense Fund cites a national study reporting within two to four years of leaving foster care 25% of youth had been homeless.

Housing needs are traditionally believed to be dealt with by other programs and individuals.  What can the caseworker do to address this core youth need?

1. Ensure youth are referred to PAL at their first eligible age.

2. Increase their own knowledge of housing issues and available resources.  Caseworkers do not need to become housing experts, but they do have to employ enough knowledge to effectively collaborate and ensure this core need is discussed in the various planning meetings for the youth.

OH 33 What are some of the available housing resources?

· Transitional housing

· Campus housing, if going to college or vocational training
· Friends or Family

OH 34 HO 25-26 Transportation
· Participation in Driver’s Education can be challenging to youth while in care due to costs, placement disruptions, etc.

· Purchasing a vehicle is often unheard of for youth in care.  Again, limited access to funds whether utilizing cash or borrowing and potential restrictions on acquisition of assets based on eligibility for foster care payments, Medicaid, etc.

OH 35 Name a creative idea for caseworkers to help youth meet transportation needs.

1. Familiarize youth with public transportation.  Have them practice identifying routes to various locations.  During a monthly visit, take youth on a public transportation field trip.  Help youth locate where and how to purchase tickets, have youth take the lead in finding a destination.  (Give an example).
2. Seek out alternative resources to facilitate youth participation in driver’s education.

3. Although youth infrequently purchase cars while in car it is one of the first big purchases they make upon leaving care.  Provide information to prepare them for what comes with owning a car. 

OH 36 What are some of the available resources to address transportation needs?

· Animated video about purchasing used cars.
· Inquire with a local auto dealership to provide an onsite visit to a used car lot and an informal discussion on questions to ask and what to look for in purchasing a car.

· Contact the Greater Texas Federal Credit Union or another banking institution to provide a how to and what to look for in obtaining a car loan.

· Casey Family Guidebooks.

· Spend a monthly visit teaching youth to change a flat tire, check the oil, etc.  Let them practice and ask others involved in youth’s case to participate.

HO 27 Financial Literacy 
Refer participants to page 27 of the participant handbook.
· Youth often transition from care without the opportunity to learn about creating and sticking to a budget, the actual cost of living, maintaining a checking account, managing credit card debt, etc.

OH 37 What Can Caseworkers Do?

1. Teach youth how to save/manage money.  Have youth research an actual cost of living and develop a budget.  

2. Take a field trip to the grocery store and discuss meal planning.  Use an intern (dietician or nutritionist) to develop an easy how-to meal plan and preparation on a budget.
What are some available resources?

· Research community education opportunities

· Seek assistance from your Child Welfare Board Treasurer

· Contact a local financial institution and propose a field trip with a brief training.  Financial institutions are often looking for opportunities for community involvement.

HO 28 Community Connections

Refer participants to page 28 of the participant handbook.
· Youth need opportunities to develop a feeling of connectedness to others and to society.  Research indicates a sense of contribution or giving back to one’s community contributes to youth’s resiliency.
· Everyone needs a support system, especially any youth transitioning to adulthood.  Community contacts outside the agency are crucial for the success of youth as they leave the legal responsibility of the agency.
OH 38 What Can Caseworkers Do to Facilitate Community Connections?

1. Encourage participation in community organizations.  Do not make the ability to participate a reward or punishment for behavior.

2. Make sure youth have opportunities to explore their religious and spiritual beliefs.

3. Collaborate with foster parents to create meaningful opportunities for youth to volunteer within the community.
Available community connection resources?
· School clubs such as FFA, FCA, athletic teams, etc.
· Community youth clubs such as 4-H, Boy Scouts, Park District teams, drama clubs, etc.
· Church youth groups
· Volunteer opportunities such as Habitat for Humanity, reading to children at the public library, senior centers, meals on wheels, etc

Substantial Contributors to Successful Transition to Adulthood  (Lipschitz-Elhawi, R. and Itzhaky, H., 2005)

OH 39
Internal Resources

· Self-esteem

· Mastery – the youth’s perceptions of their ability to control their environment

External Resources

· Social support – Studies have shown it is the perceived social support given, rather than the actual support, that positively impacts adjustment and coping

· In a longitudinal study on resiliency of children from Kauai Werner (1993) found that participants reported faith – either religious or otherwise – provided them with support.  Foster youth have also reported the significance of faith or spirituality

Specific Tasks and Services (Voices for America’s Children, 2004)

OH 40-41 Preliminary results from the Casey National Alumni Study have shown that the following services, combined with characteristics of individual youth predict adult success:

· completion of high school while in care

· access to post-secondary education or vocational training

· preparation for adult living services

· access to housing – specifically not being homeless during the 1st year of leaving care

· participation in clubs/groups while in care

· access to academic support to minimize academic problems

· minimized use of alcohol or drugs

Caseworkers can play a key role ensuring service delivery to youth.  They may not provide each service directly but they are pivotal because they retain the ultimate responsibility for development of the service plan and evaluation of objectives and tasks.  Their role as “case manager” includes collaboration in coordination of services.

OH 42 Measuring Success

Ask participants what success would be like.  Ensure discussion includes tangible and less tangible ideas.  Tangible:  a job, healthcare, place to live, money in the bank, etc.  Less tangible:  feelings of usefulness, belonging, purpose, etc.  The less tangible ideas are much more difficult to measure but actually may contribute more strongly to long term success.

OH 43 HO 29 What Can Caseworkers Do?  (Casey Family Programs, 2001)

· Fulfill multiple roles – the nature of the job really.  Youth need a caseworker who is an advocate, mediator, service coordinator, coach, networker, and information resource.  Through advocacy and service coordination, caseworkers can immediately and directly impact youth education needs.  Caseworkers have the power to effectively contribute to the delivery of educational services resulting in improved outcomes for youth.

· Jointly develop a comprehensive service plan – Caseworkers can guide youth through a self-assessment of their own talents and needs.  This provides an opportunity for involvement in the planning process which is most beneficial when the assessment is based on youth potential and talents, is outcome oriented, and services are culturally appropriate.

· Collaborate in the delivery of services – which is one way to maximize available resources.  Collaboration also enhances potential for youth connections.
OH 44-45 HO 30 Youth Development Worker Competencies (Adapted from the National Collaboration for Youth)
1. Understands and applies basic youth development principles
2. Communicates and develops positive relationships with youth
3. Respects and honors cultural and human diversity
4. Involves and empowers youth
5. Cares for, involves, and works with families and community
6. Works as part of a team and shows professionalism
7. Relates to youth in ways that support asset building

8. Serves as a positive role model

OH 46 HO 31 Supervision within a Positive Youth Development Framework

Refer participants to page 31 of the participant handbook.  Ask participants to write down one idea of how they can promote the PYD framework through supervision.  Their answers should include the following, among others:
1. Challenge problem thinking.  Help staff to reframe and expand their vision.  Keep the dialog focus on youth strengths and how to further develop their strengths, rather than only addressing problems.
2. Encourage self-awareness.  Provide a safe environment for honest dialog and sharing of feelings.  Ask thought-provoking and probing questions to assist in determining underlying issues to be addressed.
3. Model appropriate behavior embracing the philosophy of the PYD framework.
4. Ensure and require youth participation in service plan development and attendance at court hearings and planning meetings.
5. Closely review service plans and monthly narratives for indication within case documentation of youth involvement and discussion of unique youth’s needs.
6. Utilize group/shared supervision.
7. Maximize unit meetings to inform, educate, and motivate caseworkers regarding youth needs, issues, and casework approaches.
8. Ask youth.  Conduct a survey of youth assigned to your unit and ask how you and your staff are doing?  What actions and activities are helpful/beneficial?  What would they like to be done differently?  What ideas and suggestions do they have?
MODULE 3:  COLLABORATION

OH 47
ACTIVITY – 10 Minutes:  Executive Director for the Day 
HO 32 Refer participants to page 32 of the participant handbook.  At the tables, have participants consider the following questions:

If you were Executive Director of CPS for the day what would be the one change you would you make relative to your unit’s work with youth transitioning out of care?  How would this impact outcomes for youth?

Discussion:  Ask each table to provide their response and record on the flip chart.  Building on their responses, begin a discussion of how collaboration is one effective means to taking the first step toward making this ideal suggestion a reality.

When we say “collaboration” what pops into your mind?  Collaboration can be external – with the community, with other agencies, schools, etc.  Collaboration can also be internal – with other program areas, within your unit, with internal organizations (CASA, foster parents), and with the youth.

To help youth meet the eight core needs discussed earlier, it is going to take a collaborative effort with those individuals internal to the agency as well as external entities and individuals.  
What mechanisms are already in place that either already do to some degree or could include a youth focus to provide services through collaborative efforts?

OH 48 HO 33
Existent Internal Meetings

· Child Welfare Board Meetings

· Unit Meetings

· Multiple Unit/Program Meetings

· Circles of Support

Existent External Meetings

· Community Resource Coordination Groups
· Foster Parent Association Meetings
· County Commissioner Meetings
· IEP meetings
ACTIVITY – 5 Minutes:  Creative Approaches

How do we enhance or develop a collaborative relationship within these existent meetings to improve services to youth?

Refer participants to page 33 of the participant handbook.  Assign each table one or two of the meetings listed above or identified by participants through discussion and have them identify ways in which to maximize the meeting time to improve delivery of services to youth.  Have participants share their ideas with the large group.

NOTE TO TRAINER:  The key point of this exercise is incorporating youth involvement and demonstrating that new meetings don’t have to necessarily be developed to incorporate the PYD framework.
Youth in Collaboration with Community

OH 49 HO 34 Collaboration should also include youth involvement and participation with community organizations and individuals.  

· What types of community organizations and individuals are youth in your unit involved with?

· What additional organizations could be considered for youth involvement?

· How does supporting youth involvement within the community benefit youth?  How does it benefit the caseworker?

Leading Toward Collaboration  (Adapted from Family and Youth Services Bureau, December 1998)

Just as youth look to their caseworkers for guidance, your staff look to you for direction.  Every day you have the opportunity to model behavior, which caseworkers will ultimately apply in their casework practice.  As the supervisor you are in the position to lead toward collaboration and you can begin by using any of the following as your first step: OH 50 HO 35
· Focus on what is best for youth

· Circle of influence – doing what you can

· Educate others about the needs and potential contributions of youth

· Set the example in working jointly on behalf of youth
· Empower others to participate

ACTIVITY – 5 Minutes:  Trickle Down

HO 35 Refer participants to page 35 of the participant handbook.

Building on the last bullet above ask participants to name the one collaborative entity or individual they see as most crucial to the success of integrating the PYD framework in the delivery of services to youth.  There responses will most likely include foster parents, PAL workers, CASA, etc. 
Assign each table one of the named groups and have them develop strategies to raise awareness and education related to the utilization of the PYD philosophy in working with youth.

Have each table share their responses with the larger group.

“Modeling may not only be the best way to teach, it may be the only way to teach.” 




-Albert Schweitzer

MODULE 4:  CULTURAL RESPONSIVENESS

OH 51
ACTIVITY – 1 Minute:  Begin this module by posing the following question:  

1)  How many cultural patterns do supervisors/caseworkers interact with in a given day?  

HO 36 Refer participants to page 36 of the participant handbook.  Ask the participants to write down as many cultural patterns as they can think of in the next 30 seconds.  Ask participants to volunteer their answers and record them on the flip chart.  Responses from participants should include the following:

Racial

Ethnic

Agency

Religious

Spiritual

Foster Care

Unit

Poverty

Working Class

Middle Class

Youth

GLBTQ
Deviant Groups

Before moving on with the discussion, refer participants to their handouts for a glossary of terms used in the discussion of cultural responsiveness. 

What is one culture all youth in care have in common?   

OH 52 HO 39 Foster Youth Culture  Adapted from Sanchez, R. (2004).  Youth Perspectives on Permanency.  California Permanency for Youth Project.

· Displacement:  all foster youth have experienced and know what it is like to live separate from one’s birth family
· Loneliness and Stigmatization:  youth often do not feel they fit in with the model of “real family”.  Due to a lack of education, many in society consider foster youth to be delinquent, abnormal, and unkempt.  Youth are well aware of the difference between them and the foster parent’s biological children.
ACTIVITY:  (4 minutes)  Index Cards:  Youth Perspective on Foster Youth Culture

Ask your youth representative to read one of the quotes and ask for volunteers to read the remaining quotes from youth printed on the index cards.  Encourage your youth representative to add his/her own experience to the discussion.
Displacement

“Really, you make no friends in foster care and, even when you do, very rarely do you ever talk to them again because somebody ends up getting moved.”
“The more I moved around, the more I felt like I could just walk away from something if there was a problem.  I felt there really wasn’t anybody there for me, so what was the point in getting attached to anybody, because I was going to be moving pretty soon.”

“The system got in the way of developing myself and my trust with other people, because I kept on moving so much.  I really didn’t feel like I could be stable in one place.  I felt like if I had a problem, I could just move away - because that’s what always happened, whether I wanted to or not.”

Loneliness and Stigmatization

“We really feel alone.  When you’re in the system, you’re taken away from your parents and there’s this stigmatization against foster kids.  It’s ‘what did you do wrong?’  Not ‘what did your family do wrong?’  So you take the responsibility on yourself and then, ‘Well, what’s wrong with me?’  And you need someone to tell you there’s nothing wrong with you.”

“Social workers and foster parents operate under the sense that they are taking care of us, just like a regular family.  I am aware that it is not a regular family.”
Multiple Cultures

HO 40 Ask participants to think of how they would describe their own culture(s).  Would they describe themselves first by race or ethnicity, by religion, by social class, by gender, by sexual orientation?

Society tends to think of culture first as:

· Racial Identity

· Ethnic Identify

What is troubling is when our perspective of individuals ends there.  Race and/or ethnicity are but two characteristics of an individual.  We all function within multiple or subcultures, some of which may change over our lifetime.  

Given the existence of multiple cultures, how is it we learn about various cultures?  Challenge participants to think about a culture that was new to them and how they learned about the dynamics of that culture.  Ask for a volunteer or be prepared to provide your own example.

Emphasize that we learn about different cultures through observation, LISTENING, life incorporation, formal education, etc.  Talamantes, M. and Aranda, M. (March 2004) Identify two different frameworks in which cross-cultural competency can be based:

OH 53-54  HO 41
· Fact-Centered Approach:  the acquisition of factual knowledge about a particular cultural group.  This includes learning about the sociopolitical history of the group; recognizing and understanding the role of historical oppression, distribution of power and resources, the socialization process within the cultural group, laws and legislation affecting access to resources, etc.  

· Attitude-Centered Approach:  the core of this approach is a willingness and openness on the part of the practitioner to appreciate and embrace diversity.  This involves a commitment to working with clients from diverse backgrounds while also committing to continually evaluate one’s own beliefs, attitudes, and behaviors and how they might impact the beliefs, attitudes, and behaviors of our clients.

ACTIVITY – 10 Minutes:  Individual Assessment of Cultural Competence

HO 42-43 Refer participants to pages 42 and 43 of the participant handbook.

Ask the participants to take 5 minutes and complete the Individual Assessment included in their packet.  Have participants take an additional 5 minutes to discuss in their small groups the items they found more challenging and why.  Additionally, the items they found easier to do and why.
HO 44 Culturally Responsive Services
Cross-cultural competence is a continuum ranging from cultural disregard to true cultural competence.  Practitioners and the organization in which they work can go back and forth along the continuum as they work toward cultural competence.  

Think about where the child welfare system might fall along the continuum.  Remember, earlier today we discussed the status of youth at the National and Texas levels.  Looking further we find a trend of disproportionality in the demographics of the youth in foster care.  Refer participants to page 44 in the participant handbook.  
Research has shown the presence of disproportionality within the child welfare system, particularly disparities for African-American children compared with Hispanic and Anglo children.  (Barth, 2005 as cited in THHSC, DFPS, January 2, 2006).

HO 44 In January 2006, Texas compiled a report Disproportionality in Child Protective Services:  Statewide Reform Effort Begins With Examination of the Problem in response to Senate Bill 6.   

“Race appears to play a significant role in how long children remain in foster care or other substitute care: 
· In Texas, African-American children are overrepresented in the substitute care population because they exit from care more slowly than other children. In other words, as each year passes, fewer exits from care occur and this results in greater numbers of African-American children in the system. 

· Even when other factors are taken into account, African-American children spend significantly more time in foster care or other substitute care. 

· African-American children exit more slowly to be reunified with their families than Anglo or Hispanic children, even when other factors are taken into account. 

· African-American and Hispanic children exit more slowly to placements with relatives than Anglo children, even when other factors are taken into account. 

· Both African-American and Hispanic children exit more slowly to adoption than Anglo children, though African-American children wait the longest (24 percent longer than Anglo children), even when other factors are taken into account.” (p. 10)
· Additionally, the report noted that youth ages 13-16 exit substitute care at a rate of nearly 50% slower than children 5 and under.
What we don’t find in the demographics is an accurate number of GLBTQ youth in foster care.  Often times, youth are approached with the assumption they are straight, and do not receive the message it is safe to “come out.”   Let’s listen to one youth talk about his experience of being gay and in foster care.

Video Clip – Darryn’s Story (4 ½ minutes)
Included in the Supervisor Toolkit you will find more resources for working with GLBTQ youth as well as an assessment instrument for measuring personal knowledge and potential bias.

The agency continues to undergo an examination process for bias in policies and practices in an attempt to implement and sustain culturally relevant program efforts.

Just as the agency must examine attitudes, policies, and practices, staff must do likewise.   Three essential elements must be present in the practitioner as they proceed on their journey along the continuum of cultural competence: OH 55 HO 45
· Treatment of clients with dignity and respect, reflecting their awareness of diversity within their caseload

· Acknowledgement of the client’s perspective and varying acceptable behaviors, beliefs, and values in assessing and treating a client’s problems

· Possession of ATTITUDE, Knowledge, Skill to work with the value system of the client and the reality of their conditions

Does any one recognize these attributes from other areas of your practice?

DFPS Guiding Principals

· We protect the unprotected

· We involve clients, families and community in decision-making
· We provide quality services
· We are innovative
· We are accountable
· We invest in our people
Social Work Core Values
· Service
· Social justice

· Dignity and worth of the person

· Importance of human relationship

· Integrity

· Competence

HO 45 Cultural Competence in Practice

Culture is about differences, very legitimate differences.  Caseworkers can learn a great deal about a youth and/or family’s culture simply by listening to their clients.  Refer participants to page 45 in the participant handbook.  Ask participants to give examples of questions caseworkers can utilize to elicit information and record them on the flip chart.  Be sure they include questions from the following list:

· What would life look like if things were better?

· What are the youths’ goals for their future?

· What do they see as their biggest accomplishments?

· What makes them happy?

· What is a favorite family memory?

· What do they see as their best quality?

· What are some special rules in their family?

· Who do they call when they need help?  Who is supportive to them?

· What does the family do for fun?

· What traditions or cultural events do they participate in?

· What special values/beliefs they learned from their parents or others?

The responses to the questions listed above should be readily noted within the case documentation and during case conferences.  Other items contributing to culturally responsive services to look and listen for include:

· number of generations in the country

· fluency in English

· extent of family support (or lack of)

· available community resources

· level of education

· change in social status as a result of coming to this country

· level of stress related to acculturation
Learning about cultures is a process and no one individual represents an entire cultural group.  Common characteristics may be shared by the majority of a group but there are many factors which contribute to varying levels and degrees within a cultural group.  For example, in working with immigrant populations it is important to understand the level of:

· acculturation, and 

· assimilation

It is important to distinguish acculturation from length of stay in the United States, and not to assume that certain issues are relevant only for new immigrants and refugees.

Do not be overwhelmed by the task of learning about cultural backgrounds.  Help your staff to set reasonable expectations.  
Developing Cultural Knowledge

Keep in mind that cultural competence occurs on a continuum, it is a process.  As the supervisor you always want to encourage growth.  Make a concerted effort to take the first step, to begin with one case, one worker, etc.  Challenge yourself and the caseworker to do one, some, or all of the following: OH 56 HO 46
· Encourage staff to be open and honest in sharing issues related to their culture

· Read additional sources

· Explore different parts of your town/city

· Join a multicultural organization – volunteer

· Expand friendship networks

· Learn another language

· Participate in cultural traditions or community activities

· Seek out additional training and education resources

ACTIVITY 10 Minutes:  Case Scenario – Culturally Responsive Approach (Adapted from ARCH National Resource Center and Lewis, R. and Heffernan, 2004)
HO 46-47 Refer participants to pages 46 and 47 in their handbooks and ask a volunteer to read the brief case scenario.  
Case Scenario 
A newly immigrated family from a small town in Mexico became known to authorities when 15 year old Arturo ran away from home.  The family is very religious and dedicated to the beliefs of their Catholic faith.  Arturo told his parents he was gay and after several weeks of family turmoil Arturo ran away.  The parents refused to allow Arturo to move back home when contacted by authorities.  Eventually, they relinquished custody.

Arturo’s case has been assigned to your unit for CVS services.

Ask the participants to take 5 minutes and read the Culturally Responsive Approach found in their packets.  As a large group discuss how the culturally responsive intervention is different from the traditional standard of practice.  

NOTE TO TRAINER:  In the large group discussion, guide participants to partial out the “ideal” interventions to meet reasonably attainable expectations while reducing barriers/resistance.  
Culturally Responsive Approach

The supervisor assisted the caseworker in preparing for the provision of culturally responsive services by exploring the potential for cultural misunderstandings.  The discussion centered around specific needs to address Arturo’s recent “coming out” about being gay, newly immigrated status,   the newly assigned culture of foster child, adolescent issues, and the need for further assessment regarding Arturo’s Mexican values, beliefs, and traditions.

Arturo was initially placed with an experienced foster home.  In this home, Arturo was strongly urged to keep his sexuality quiet.  The foster parents were not comfortable with Arturo’s sexuality and refused to address their concerns in a therapeutic setting.  A support group for GLBTQ youth was identified for Arturo but the pressures to deny he was gay became too difficult and the placement deteriorated.

The caseworker secured a group home setting for Arturo.  Through discussion with Arturo, a Circle of Support was identified and planning for his future continued.  Arturo chose the group leader from his GLBTQ support group to participate in his Circle of Support.  Emotionally, Arturo admits difficulty in dealing with the rejection he feels by his parents and subsequently foster parents.  He admits to missing his family and would like to have contact with his maternal aunt and include her in his Circle of Support.  The caseworker agreed to begin attempts to contact her.  Arturo is most concerned about getting settled in school as he has aspirations to go to college.  He is a good student and fluent in Spanish and English. 

Through collaboration with the group home the caseworker was able to provide Arturo with the opportunity to volunteer in a beautification clean-up program in a predominately Mexican neighborhood.  As a result of involvement in this community effort, Arturo has begun to establish connections within the Mexican community near the group home.

Arturo has developed a small group of friends at school.  He is considering starting a GLBTQ support group at school with the help of the counselor and the leader from his old group. 

OH 57 HO 48 Supervisor Role in Practice

The supervisor is key to the development and implementation of culturally responsive services.  Everyday, the supervisor makes decisions that strongly influence the quality of services provided.  The supervisor is the one who must respond to both the norms of the profession and the day-to-day reality of service delivery.  Supervisors are adept at wearing many hats, one of which is “Diversity Manager”.  (ARCH National Resource Center).

Refer participants to page 48 of the handbook.  Ask participants to list the skills that accompany the role of Diversity Manger.  The list should include things such as:

· modeling behavior that is culturally responsive with staff, community members, and clients

· expecting culturally responsive behavior among staff in the work place

· developing and presenting cultural activities to raise awareness  (unit meetings)

· facilitating cross-cultural communication among staff and client families (staffings, case reading, conferences, etc.)

· identifying and bridging cultural gaps in both staff development and client service delivery
MODULE 5:  PERMANENT CONNECTIONS

OH 58 
Child welfare is typically crisis oriented with the strongest emphasis usually on the permanency needs of younger children.  However, in FY05, 962 youth in Texas aged out of foster care (DFPS 2005 Databook).  Facilitating permanency for youth in foster care can be very challenging work.  For many youth, their permanency plan is described as independent living, when actually independent living is an array of services for youth, and not a permanency goal.  For today, let’s consider the language of independent living as a permanency plan to be part of the traditional approach to child welfare.  So, instead, let’s focus on how we can enhance and positively impact permanency outcomes for youth.
What is Permanency?

Ask the participants to tell you what they believe permanency to be.  Record their answers on a flip chart.  From the list they develop be sure to discuss the following:

· Adoption/Legal Status

· Connections/Belonging

HO 49 Lauren Frey, Project Manager for The Casey Center for Effective Child Welfare Practice provided the following definition of permanency at the 4th National Convening on Youth Permanence, April 2005:

OH 59 Permanency is an enduring family relationship that

· is safe and meant to last a lifetime

· offers the legal rights and social status of full family membership

· provides for physical, emotional, social, cognitive, and spiritual well-being

· assures lifelong connections to extended family, siblings, other significant adults, family history and traditions, race and ethnic heritage, culture, religion, and language.

OH 60-61 HO 49-50 What permanence means to youth  
NOTE TO TRAINER:  Have the following quotes written on a flip chart.
"Being adopted is having an abundant life, and more importantly knowing you are wanted." ...Sandy, age 17 (Texas foster youth)

ALONE
I have this fear...
fear of being on my own...
the fear of growing up...
living alone.
Poem by Maria, age 16 (Texas foster youth)
Video Clips – Johnny’s Story (5 minutes) and Berisha’s Story (3 ½ minutes)
NOTE TO TRAINER:  Ask the youth representative to present the following information.  Be sure to continue to refer back to what Texas youth said during the focus group (refer participants to page 11 of the handbook) in relation to the discussion below.
(Sanchez, R., 2004 and Frey, L., April 2005).  

· Youth want permanence.  Foster youth want to feel connected to people whose support is genuine and unconditional.
· Relational/Emotional permanency is the most important type of permanence to youth.  For many youth the sense of emotional stability is far more important than legal recognition of a relationship.  It relates to primary attachments that offer trust and reciprocity.
· Physical permanence is seen by youth as crucial to self-development and future life success.  If a safe and stable home life is provided then energy can be focused on education, planning for independent living, and other activities.
· Legal permanency is an issue that is hotly debated among youth relative to importance.  Some youth feel legal permanence is important and they want legal recognition, and responsibilities, to shape the relationship.  Other youth have a differing opinion and feel legal permanence is not important.  These youth state a lack of trust with the legal system and governmental institution to establish personal relationships.  Often, these youths have experienced multiple placements.  Additionally, some youth recognize a potential loss of benefits for services such as ILP and extensive financial aid once someone is adopted.
· Cultural permanency relates to an ongoing connection to family, tradition, religion, language, etc.
In traditional approaches to working with CPS it is commonly heard that youth are hard to adopt.  Why do you think that is?  Record responses on flip chart.  List will probably include:

· Agency culture

· Worker attitude

· Worker caseload and turnover

· Training and experience of worker

· Youth behavior and age

· Attitude of youth

HO 50 Reframing the concept of permanence and adoption

As the supervisor you have a strong influence on the philosophy of the unit.  Take a moment to think about ways you impact your staff.  Be sure participants include:

· Language (case staffing, conferences, unit meetings, etc.)

· Expectations (case activities, case documentation, etc.)

· Training
OH 62 HO 51-52 Perspective or rather how we view/process information is everything. 
NOTE TO TRAINER:  Included in the PowerPoint is a slide depicting perspective.  On pages 51-52 of the participant handbook is a joke demonstrating different perspectives “Forrest Gump Goes to Heaven.”  Ask for two volunteers to role play while you act as narrator in reading aloud the “Forrest Gump” example.  Both examples emphasize the need to think outside of the box and understand there is more than one way to approach delivery of services.
Building on the idea of differing perspectives, let’s consider your use of language and replace the word permanence with terms like “Forever Family”, “Connections”, “Building Bridges”, etc.  Is it possible this may help to wear down some of the systemic and worker biases identified earlier?  How do you envision that happening?  What do you suppose would happen if this language was used in speaking to significant adults regarding youth connections?  
ACTIVITY – 10 Minutes:  Identifying Connections (Charles, K. and Nelson, J., 2000)
HO 53 Refer participants to page 53 in their handbook.  Ask participants to take 5 minutes and write a brief paragraph about a time in their youth (after high school) when they experienced despair (could be as simple as test anxiety in college, receiving a speeding ticket or something more significant).  Who did they go to for help?  Why did they go to that person?  Do they still have contact with that person today?  

Discussion:  Ask for a volunteer to read their brief paragraph.  Discuss what emotions are involved with connections.  Share with participants that some connections may be lifelong connections while others may exist for a brief period of time but are equally important based on the need and emotions involved.  The reality is, people come in and out of our lives all of the time and play different roles in their support.  We all know living independently without family and community support is a myth.  All youth grow up to live interdependently.  All families have the goal of helping their youth to live responsibly.  So in addition to connections it is key for youth to have the ability to develop and establish healthy relationships to ensure a full bucket of supportive resources.  Remember this key for our discussion later today in Working with Youth.

How do we begin to grow beyond the traditional approach to permanence for older youth?  Keep in mind, in the majority of cases, permanency work is not necessarily an addition to the current workload, rather we are talking about a shift in the way we think and the work we do.

(Based on Workgroup Report from 2003 National Youth Permanence Convening and Lewis, R., et.al., 2004)

OH 63 HO 54-55 The Business of Family Making – Permanency Action in Casework Practice
1.  Concurrent Planning for Youth Permanency: OH 64
By concurrent we are not talking about reunification vs. termination.  Instead, think of concurrent in terms of shared parenting (Lewis, R. and Heffernan, M., 2004).  This concept involves identifying a network of people who can provide additional parenting strengths to the birth family’s strengths.  Alternatively, think of concurrent planning in terms of “independent living” and permanent family relationships.  We shouldn’t delay our efforts to recruit until we know for certain the outcome of the reunification efforts.    Our goal is to help youth develop connections and build bridges that can be sustained.  

2.  Preparing Youth for Permanency:  OH 65-66
When we speak of transitioning or emancipation the focus tends to be on the event rather than the process of being prepared for adult living.   So how do we help engage youth in the process of preparation?

· Ask and then LISTEN to youth about their hopes and fears for family life.
· When youth say “NO” to adoption understand this is only the beginning of the conversation.  Efforts to identify a forever family should not be stopped or diminished in any way.  The caseworker must discern the meaning of that “no”; they must respond to the word and the meaning.  The goal is not to force every youth to be adopted but to ensure adoption is a viable and genuine option for all youth.
· Provide access to information.  Empower youth to be involved by talking to them about different permanency options EARLY on.  
· Be sure youth are addressing permanency considerations and developing a greater understanding of their lives through individual and group therapy and educational interventions
· Youth must be taught interpersonal and family life skills.  Emotional and behavioral issues must be addressed.  The ability to establish healthy relationships and boundaries is essential for any “new connections” but also any “reconnections” with birth family.  Youth may need to develop safety plans and have education regarding mental health, chemical dependency, personal safety, if birth parents or others have difficulties in functioning.
· Provide youth opportunities to interact with other young adults who have achieved permanence.
3.  Identify Potential Family Connections Already Known to the Youth:  OH 67  

· During conversations with youth, listen for the family connections they may already have.  

· Involve significant and caring adults to help plan, WITH THE YOUTH, for the youth’s permanency.  Again, remember the goal to help establish connections and build bridges.   The Circles of Support being introduced within the Agency is an example of how to do this.

· CASE RECORD REVIEW – a thorough review of the case record must be completed from the beginning of the case to the current date.  Do not rule anyone out arbitrarily.  The search should be inclusive and exhaustive.  Face to face interviews with those individuals identified in the case record will most likely yield additional relative resources.  Potential interested families members may not know the youth is in foster care due to broken family connections.  Remember, initially the caseworker is gathering information from which potential connections can be developed or reintroduced and ultimately, perhaps a placement secured.
4.  Identify New and/or Lost Connections:  OH 68
· Ask the youth who they want involved in their future planning.
· Identify community organizations in which the youth has been or is involved.
· If the youth has had multiple caregivers, multiple placements, or simply moved from place to place, working with the youth and those who know the youth may identify connections.
Creative Next Steps in Supervision

We’ve been talking about “perspective” and reframing of our use of language.  So, let’s begin this last bit of conversation in our Permanent Connections segment by introducing the term SUCCESSIVE APPROXIMATIONS. 

OH 69 HO 56-57 “Successive Approximations:  An agency does not have to train everyone to implement anything.  One person can try with one child and go from there.”  (Best Practices on Permanency for Older Youth.  Workgroup Report from 2003 National Youth Permanence Convening.)

HO 70-71 HO 57 Remember our theme:  STEPPING STONES.  The important point to remember is that to grow and improve the quality of services, particularly successful permanency outcomes for youth, you have to begin with that first step.   

· As Supervisor, your belief and value that every youth deserves a permanent family relationship is critical and urgent.  You set the tone for the philosophy in your unit.

· Promote a vision of shared responsibility for improved permanency outcomes.  Accountability is key to success.  Including completion of record reviews, relative searches, and documentation of permanency actions identified earlier as part of performance appraisals will hold you and the caseworker accountable. 

· Getting started doesn’t have to be an all or nothing.  Select one worker and one youth to begin to implement the ideas generated today.  Ultimately, you will create a caseworker mentor and a youth mentor.

· Youth mentors are yet an additional support for the preparation process of permanence.  Mentors can be one to one, in a group setting, and even introduced at PAL/teen conferences.  If you’re looking to develop one to one mentors propose a program to your child welfare board to consider paying a small stipend to mentors.  Reach out to the Youth Specialist in your region.
· Maximize “teachable moments” in the preparation process.  For example, change the monthly visit to an experiential trip to a museum or a temporary exhibit of an ancient culture.  Use this setting to discuss heritage, customs, family traditions and what is family.  Others involved in the case, such as Foster Parents and CASA can utilize some of the same ideas for engaging youth in dialog.

· Take advantage of available community volunteer opportunities for youth.  Benefits include:  youth’s sense of usefulness and contribution, youth’s sense of community, opportunities to make connections within the community, etc.

· Utilize the media to raise awareness throughout the year, not just during child abuse prevention month or Foster Parent Appreciation Month.  Build opportunities to educate the public about needs of youth in care.  Consider asking for an intern from the journalism department; ask for assistance from the Public Information Officer with the goal to be more proactive and less reactive to public interest stories.
MODULE 6:  WORKING WITH YOUTH
OH 72 The Basics

Research (Advocates for Youth, 1994) indicates that youth respond well to caseworkers who: OH 73 HO 58
· spend time getting to know and interacting with them;

· actively include them in case planning;

· foster mutual respect;

· genuinely enjoy youth and like working with them; and

· know how to establish and encourage positive and appropriate relationships with youth

ACTIVITY – 10 Minutes:  Checking out your biases  

HO 58 Refer participants to page 58 in their handbook.  Ask the participants to take 5 minutes to consider the following questions:

1.  List two or three young people you most like and feel comfortable with and two or three with whom the reverse is true.  What patterns do you see within each list, what things do they share in common?  What comparison can be made between the two lists?

2.  Do you tend to praise certain youth more than others?

3.  Do some youth take up more of your time than others?  Which ones and why?

4.  What are some experiences common to youth in care that are not experienced by youth in the general public? 

NOTE TO TRAINER:  Using their own experiences have participants discuss the kinds of behaviors youth exhibit.    Continuing to build on perspective and reframing, help them to begin to see them as “survival behaviors” (Lewis, R., et.al., 2004)  Challenge participants to take it a step further and turn those behaviors into a “talent hunt”. 
Youth is a cultural group that may be considered a subculture to their culture of origin or may be perceived by the youth as the culture of strongest identification.  For almost all youth, the customs, music, slang, clothing, etc. among their peers are the standards by which they measure their identity.

Creating Youth/Adult Partnerships  (Morse, J., et.al., 2003)

HO 59 Looking Inward – Do you have caseworkers in your unit who just seem to be naturals in their work with youth?  How is their approach different?  William Lofquist (1992) suggests three different styles used by adults in working with youth.  OH 74
1. Caseworkers are the decision makers, the ones in control.  Youth have no involvement and are seen as objects – the old saying, youth are to be seen and not heard.

2. Caseworkers make the decisions allowing for some youth involvement.

3. A sense of shared control or a youth/caseworker partnership.  Youth are viewed as resources.

OH 75 Opening the Door to Communication – This sounds simple in theory but actually requires a commitment from both the caseworker and the youth for reciprocal dialog.  It’s not enough to listen; they must genuinely hear and respect the concerns and ideas of each other.

ACTIVITY – 10 Minutes:  Create Meaningful Opportunities  

HO 60 Refer participants to page 60 in their handbooks.  Ask the participants to take 5 minutes at their tables to identify different opportunities for youth involvement.  

Follow up with discussion about various levels and degrees of youth participation.  Highlight ideas generated during the discussion that are youth initiated, youth directed, and include shared decision making with caseworkers.
Clear Expectations and Commitments – The meaning of “youth involvement” for the caseworker and the youth must be clarified.
OH 76 HO 61 Teachable Youth Competencies (Peterson, C., 2004)

· self-awareness – what the youth is feeling and thinking

· social awareness – what others are feeling and thinking

· self-management – handling emotions, setting and meeting goals, resilience

· relationship skills – developing and sustaining healthy relationships, learning to ask for help when it is needed, conflict resolution/problem-solving

· responsible decision making – making choices based on relevant factors and likely consequences of actions or inaction, respecting others, and accepting responsibility for one’s actions and decisions
Youth Caseworker Competency Model  (Zanghi, M., 2002 and Bernotavicz, F., et.al., 2001)

Let’s listen first to the voices of our youth and get their perspective on caseworker competencies.

VIDEO CLIP – Teach Them to Fish (6 minutes 45 seconds)
OH 77 HO 62-63 Coach:  Caseworkers spend as much as 70% of their time acting as coach.  Just as supervisors wear multiple hats, caseworkers maintain various relationships with youth.  What are some of the roles caseworkers fulfill in their work with youth?

There are five functions workers assume as coach:

· listen – listening to understand and allowing the youth’s voice to be heard

· plan – focusing on the youth’s needs and desires

· provide experience – provide opportunities for experiential learning of “real life” issues such that youth can gain experience, perhaps fail and try again with supportive adults present when needed

· practice – practice with youth to come up with responses and solutions to real life experiences, i.e., helping youth prepare for a job interview
· reflect – helping youth review and decide if decisions made and actions taken have been in their own best interest  (refer participants to page 63 in their handbooks to view the learning cycle chart)
The reflection process actually occurs as a learning cycle.  These steps include:

YOUTH




CASEWORKER

1.  Concrete Experience
1.  Help Identify or Highlight Experience

2.  Observation and Reflection
2.  Question to Guide Reflective Process

3.  Integrate into Existing Models
3.  Question to Guide Integrating Learning and to Reinforce Learning

4.  Apply to New Situations
4.  Reinforce When Applied in Future
Ask a volunteer to relay an experience of the learning cycle in practice.
Networker:  Caseworkers must be knowledgeable of resources (jobs, therapists, scholarships, etc.) available to youth to serve as a guide in assisting youth in becoming networkers for themselves.  Caseworkers must have the ability to form and participate effective in collaborations.

Advocate:  The caseworker is an advocate for the youth within the system as well as the community.  Advocate for education, placement, mental health or specialized service needs, in addition to unconditional acceptance of the youth

SUMMARY

Remind participants of the questions we asked at the beginning of the day and throughout the day.  “What can caseworkers do? What can I do?”  Many strategies and first steps were identified today, and ultimately, utilizing the Positive Youth Development philosophy, caseworkers must work collaboratively with youth, consistently, creatively, and tenaciously to overcome barriers to ensure successful outcomes for youth transitioning from care to adulthood, self-sufficiency, and living interdependently. 
Introduce the Supervisor Toolkit as an additional resource for Supervisors to utilize in taking this training back to their units.
SUPERVISOR TOOLKIT

OH 78 Review contents and ideas for use.
WRAP UP AND EVALUATIONS
OH 79 HO 64 Summarize the day and congratulate participants on their use of creative thought and their willingness to consider alternative perspectives.  Refer to the flip chart from the introductions to ensure all learning wishes were covered.  Challenge participants and ask them to turn to page 64 in their handbook and take a few minutes to consider and write down the first step they plan to take when they return to their offices.   Time permitting, ask a couple of volunteers to share their ideas.
As participants complete their evaluations ask them to give thoughtful feedback as our goal is to provide useful knowledge and practical applications to take with them back to their units. 
OH 80
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